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What is feedback? ”

Feedback is information given to the learner about the learner’s performance relative to
learning goals or outcomes. It should aim to improve students’ learning by indicating
necessary steps towards desired progress.

Feedback can be verbal (may use a script), non-verbal (e.g. hand signals, thumbs up) or
written (marking).

Aim

The aim of this policy is to ensure clear understanding of the purposes, procedures and
processes of effective feedback to pupils regarding their work to maximise progress and
support pupils in becoming independent and powerful learners. Effective feedback is
integral to good teaching and the learning process. By empowering pupils to be actively

involved in understanding how they are making progress, it helps to quickly embed and
accelerate learning.

Feedback is a process that the school should ensure is consistently applied by all teaching
staff yet is relevant and suitable for the context of each subject and year group.
This policy aims to ensure that feedback:

e Informs pupils about what they have done well and highlights areas of improvement.

e Motivates pupils to do their very best, contributing to accelerated learning.

e Supports teachers’ assessment knowledge for each pupil, to plan and establish
effective next steps in their academic progression.

e Develops reliable processes in the school, which equally balance the need to provide
marking and feedback and where it is appropriate to provide it.

e s timely: feedback should be provided promptly, ideally immediately if feasible and
should largely take place in the classroom.

e |s manageable: the policy should be manageable for all teaching staff, ensuring
consistency.

e Isinclusive: all adults in the classroom should be involved in the feedback process.

e Provides useful and positive feedback for students.

e Feedback informs future planning and learning targets.

e s accessible and inclusive for all students, so individualised and scaffolded where
necessary.

e Relates to learning objectives and success criteria.

What should effective feedback do- the purpose of feedback

e Redirect or refocus either the teacher’s or the learner’s actions to achieve a goal.
e Be specific, accurate and clear.
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e Encourage and support further effort andi progress.

e Be given sparingly so that it is meaningful.

e Put the onus on students to correct their own mistakes, rather than providing
correct answers for them.

e Alert the teacher to misconceptions, so that the teacher can address these in
subsequent lessons.

How do we provide feedback at The Hall?
Four Quarters Feedback

Four Quarters Feedback is an approach to assessment and feedback that divides the
feedback process into four distinct components, each serving a specific purpose. Figure 1.
shows the original Four Quarter Marking theory by Dylan Wiliam.

Detailed Written Feedback (25%): Teachers provide individualised, specific written feedback
on students’ work. This feedback is detailed and tailored to address areas of improvement,
highlight strengths, and guide further learning. It helps students understand their
performance and how to enhance it.

Whole Class Feedback (25%): In this phase, teachers assess common patterns or
misconceptions across the entire class. Instead of laboriously marking every student’s work,
they focus on identifying trends, common errors, or areas where additional teaching is
needed. Whole class marking allows teachers to address class-wide issues efficiently.

Peer Assessment (25%): Students assess each other’s work. Peer assessment encourages
active engagement, critical thinking, and the development of evaluative skills. It also
promotes a sense of responsibility and ownership among students as they evaluate their
peers’ work against established criteria.

Self-Assessment (25%): Students reflect on their own performance, identifying strengths
and areas for improvement. Self-assessment fosters metacognition, self-awareness, and self-
regulation. It empowers students to take ownership of their learning journey and set goals
for growth.

This balanced approach ensures that both teachers and students actively participate in the
assessment process, leading to more meaningful feedback and improved learning
outcomes. This model can be adapted to suit different year groups and subject areas and
each department/year group will have reviewed this policy in relation to their setting to
ensure it is suitable. This is a guide and percentages are approximate.
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Dylan Wiliam's
FOUR QUARTERS MARKING

Spot general errors AVI[e]H WIS INDIVIDUAL Mark in detail 25% of
and address them - —— each student's work
b

with class 25%

PEER -ASSESS SELF-ASSESS
Students peer-assess Student self-assess

25% of their work 25% of own work

Created by Cristina Milos @surreallyno

Figure 1. Dylan William Four Quarters Marking

What methods of feedback are used at The Hall?

Listed below are four main ways in which feedback, in any of the above quarters, might take
place:

1. Immediate feedback - at the point of teaching.
Summary feedback - at the end of a lesson/task.

3. Next lesson feedforward - further teaching enabling the children to identify and improve

for themselves.
4. Summative feedback — Showing them how can respond to an exam or assessment.

l.Immediate feedback — at the point of teaching

Includes teacher gathering responses and giving feedback within the course of the lesson,
including mini-whiteboards, bookwork, etc.

e Takes place in lessons with individuals or small groups

e Often given verbally to pupils for immediate action

* May involve use of a teaching assistant to provide support or further challenge

e May re-direct the focus of teaching or the task

Examples

e Circulate in class (with a marking pen) and provide as much individual verbal or
written (if appropriate) feedback for the duration of the task as is possible.

e Inlarge classes, if it is not possible during the lesson time to give individual feedback
to everyone, either target key students, or aim to mark a third of the class with a
cross-section of students and give generic feedback to the whole class at the end of
the task.
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Use a dot or highlighting strategies while you circulate to quickly give feedback to
students on work that is either incorrect or needs looking at again.

Teacher gathering feedback from verbal responses, mini whiteboards, book work,
etc. could involve individuals, small groups or the whole class.

May involve further support, challenge or a change of task.

May re-direct the focus of teaching or the task.

Teacher stops pupils periodically and marks a pupil’s work with input from the class
or verbalises their thought process.

Improvements/corrections should be evident in the child’s work.

Online resources e.g. MyMaths or Kahoot are a way to provide immediate feedback
to pupils.

Could be led by teaching assistants, other adults or peers or involve self-assessment.

2. Summary feedback - at the end of a lesson/task

» Takes place at the end of a lesson of activity

e Often involves whole groups or classes

* Provides an opportunity for evaluation of learning in the lesson

* In some cases, may guide a teacher’s further use of review feedback, focusing on areas of

need

Examples

May take form of self or peer- assessment against an agreed set of criteria.

May take the form of a quiz, test or score on a game.

Teachers will often use one of the following three methods to suggest improvements
when offering feedback:

Reminder: Instead of marking an answer as incorrect, attempt to guide the pupil to
the correct area. This will be done by reminding them of a recent success that is
linked to the question they are currently struggling with.

Scaffold: By asking the pupil a question, teachers can guide them to the correct
answer. An example of this may be: “are you trying to achieve A, B or C?” By doing
this, teachers guide the pupil to looking at these three areas. Pupils should then find
the correct answer and also feel like they achieved it themselves.

Example: By giving examples of possible changes to the pupil, teachers can guide
them into exploring why they should choose one option over another. An example of
this may be if a pupil was writing a story in class and was struggling to find the
correct word to use, the teacher could give three examples of possible words and
leave the pupil to choose.

Whole class marking template (Figure.2 shows an example, but departments may
find other suitable templates for their needs)
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Date of lesson: 5 Lesson title:

Learning objectives:

What did pupils do well? Basic errors Presentation

Work to praise and share Missing/incomplete work Feedback and improvement time

Next steps for learning

Figure 2. Whole class marking template

o EYFS Feedback key- when children in Reception complete guided writing tasks, we
give them a star and a next step using the following stamps (Figure 3.)

Marking Stamps for Reception

ra fu.l.ljtops siellmg mistake  Capital Letters look carefu.ll.y

; __"‘. 4 o | ) : - 9

lLsten ‘FOV’ soun,ds .A, Trlcky words e grmt ideas letter formation

handwri
above and belonng‘tgluu

Figure 3. EYFS Feedback Key
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3. Next lesson feedforward

Further teaching enabling the children to identify and improve for themselves areas for
development identified by the teacher upon review of work after a previous lesson had
finished

Examples

e Scaffolding- A child has a misconception or error, and the teacher provides a
scaffolded response to get them unstuck and to make progress.

¢ Find and Fix- Signposting work to improve with a clear focus. E.g. Question 5 has an
error in place value. Find and fix.

e Consolidation- A child needs more practise, or the teacher wants to assess if they
can demonstrate a skill independently

e Further Challenge / Stretch- A child has demonstrated secure understanding during
the lesson and so is offered challenge or a new context

o DIRT: see figure 4.

DIRT time — Acting upon that feedback

What:

* First made aware to many teachers by Jackie Beere, this method gives allocated
time to getting students to read their feedback and actually act upon it.

How:

Plan time within lessons or schemes where students act upon the comments and
feedback that they receive. This can come in the form or a starter activity, end of a
lesson task or a dedicated lesson during a scheme. In this time, students revisit
feedback that they have been given and have that time to actually act upon it with
the help of peers, teachers and resources.

Why:

* Providing feedback in books can easily be forgotten about or simply not acted
upon. By creating dedicated time in lessons where students have to act upon it,
the gap between where they are and where they should be can be closed.

Figure 4. DIRT
e Yellow box marking see figure 5
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Yellow Box Marking

Yellow Box Marking involves the teacher
selecting a section of work to feedback
on in detail. They offer specific and
diagnostic feedback on this section
which the pupil can act upon. The
purpose is to enable a more precise
focus on the key areas for improvement.
The pupil knows where to target their ' Chat. |

efforts and improvements can be ' -ef2 and akaiias
identified much more clearly to help aid ; 4

student progress : (RNEL ; ﬁ
; . al J(L)' &
This type of feedback is more focussed

and manageable for pupils. Instead of ihe Oie 10DOE Oh \unh

asking students to re-write or apply oo ol b Ujmmaaao.nsj:m
feedback to the entire response (which

can be demotivating for a pupil) they only

re-write the work highlighted in the yellow box whilst taking into account the teacher
feedback.

Figure 5. Yellow Box Marking

e Numbered Targets- Instead of writing an individual targets for each student create a
set of numbered targets and display/share these — just write the number on the
students’ work and they copy down the correct target or complete the relevant task
as a next step (see figure 6).

Feedback Targets

How it works
+ On each piece of work you will recelve one ar more targets
+ The number will correspand ta the comments given belaw

* Your teacher will record your tangets to see your improvement

Number Target

Underline your title

Always write the date

Use a pencil for diagrams/graphs

Ensure your spalling is correct

Always use key terminalogy in your answers

Ensure your presentation |s neat

Make sure you include sufficient detail

Always label the axes of your graph

Make sure you draw a line of best fit

Ensure you set out calculations comectly

Remember to include units with your answer

Figure 6. Numbered targets/tasks example
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Numbered Tasks- like numbered targets you could instead use tasks. Rather than
writing an individual task for each student create a set of numbered tasks and
display/share these — just write the number on the students’ work and they copy
down the correct target or complete the relevant task as a next step (see figure 6).
This can be completed by using 3 piles marking and then coming up with 3 tasks for
the next lesson that would address where each level of misunderstanding and
achievement was, to ensure each child was making progress.

Example- Task was to write a letter to the Brazilian president about deforestation
Task 1 (lower group) - go through your work and find the missing caps and full stops
Task 2 - look at this paragraph and re write it using persuasive techniques in the
Success Criteria

Task 3 (upper) - Use iPads to find an additional way in which the president could
reduce deforestation and write a persuasive paragraph about it.

You would then just write the Task number at the bottom of their work.

4. Summative feedback

Show them how they can learn and make progress from a response to an exam or
assessment.

Tasks planned to give teachers definitive feedback about whether a child has securely
mastered the material under study.

Examples

Exam Wrapper (see Figure 7 & 8 for examples)

EXAM WRAPPER: MARCKS

Maths o T f”"
% i/
Application i el

! : det it
Reading the question PRSI Sy e

and suggext strategies of how you might achievn This torget

Clarity of expression

Knowledge

Statements per mark

Figure 7: Example Exam Wrapper 1
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Idiay Mock Exam Wrapper

«Class Improvement Task:

1. What is a brownfield and 2 greenfield site?

. Witz one PEE paragraph to explain how CO2 emissions on the road,/raifs

cards revision guide
someone to test me Crezted mind maps
Woice recorded my notes other:

4. The guestions/topics | found the most challenging were:

Topic/question Wiy did | find this guestion challenging?

5. Mexttime | will

Mame up to 3 things you will do differently next time How can your teacher help you {2dd up to 3 ideas|
1 1

am proud of or next time | will do this again:

Figure 8. Example Exam Wrapper 2
Marking for literacy

A marking code (See Figure.9) symbols) should be used to indicate spelling, grammar and
punctuation mistakes. It is not expected that staff correct every punctuation and
grammatical error in every piece of writing. Neither will every spelling mistake need to be
corrected. In the Junior School, or for less able learners, it will be necessary to write the
correct version for the learner. As learners gain confidence and knowledge, they should be
able to identify and correct their own mistakes.

The code supports our literacy strategy and should be used as much as possible by all
teaching staff and students. These symbols will begin to be introduced in the Junior School
when it is appropriate to do so.
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Code Explanation
Sp (with word underlined) | Try this spelling again/
Incorrect spelling

// New paragraph
A | don’t understand/ Confusing

(Wiggly line) sentence/work
= Capital letter needed
(Letter underlined twice)

Circle around mistake Grammatical error
Line through word Delete word/s
? Don’t understand
A Missing word or develop idea
) Vague

Figure 9. Marking Codes

Workload

Providing feedback is a large contributor to the workload of teachers; therefore, teachers will
ensure that feedback is only given that will positively impact upon the progress of a pupil.
Where appropriate, whole class feedback may be recorded making notes of key findings from
the lesson and the next steps for learning.

Teachers will ask themselves ‘why am | providing this feedback?’, ‘how will this feedback be
useful to the pupil?’. If the answers to these questions do not reflect a positive impact on
pupils’ learning, teachers will use their professional judgement and decide whether the
feedback is necessary.

If a teacher has a query, the school’s leaders will be available to offer guidance and support
regarding the school’s procedures.

If a teacher is unsure about the effectiveness of their own practices, the school’s leaders will
help with developing an approach to marking and feedback that is more suited to the teacher.

Student written reports and reflection

Reports are written for both parents and students, and we expect a dialogue to happen
around these reports with parents. To enable students in the MS/SS to reflect on their
reports a Microsoft form has been devised where students will review and reflect on their
reports during a form time in Yr6-8 or at home with parents in Yr4-5 that is denoted in the
calendar, this information is the recorded and shared with the Form Tutor, who will then
support their tutees.
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Feedback in specific subjects and year groups

- Each department or year has discussed how the policy applies to their specific

context and these amendments or adjustments are included below:

Subject/Year group

Feedback in my subject will look like

EYFS Literacy

EYFS Numeracy

KS1 Maths

KS1 English

KS1 Topic

Year 3 and 4 English

Year 3 and 4 Maths

Year 3 and 4 Topic (inc.

Science)

Year 5-8 Maths

Year 5-8 English

Year 5-8 Science

Year 5-8 French

Year 5-8 Latin

Year 5-8 Geography

Year 5-8 History

Year 5-8 TPR

Year 5-8 Art

Year 5-8 Computer Science

Year 5-8 Drama

Year 5-8 DT

Year 5-8 PE/Games

Year 5-8 Music

Year 5-8 PSHE

Monitoring and review

The headteacher, SLT governors and subject/year group leaders will monitor the
effectiveness of this policy via books, work scrutinies (see Work Scrutiny, lesson

observations, learning walks and through discussions with staff and pupils).

This policy is reviewed annually by the headteacher and governing body.

Any changes or amendments to this policy will be communicated to all staff members by
the headteacher/SLT

The scheduled review date for this policy is November 2025




